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Letter from the Editor
Almost

every student in today’s education
system, no matter what level, is likely to face
some sort of barrier that poses as a hurdle that
they need to overcome in order to achieve
academic success. These come in a wide variety
of forms, varying from physical and intellectual
accessibility issues to cultural and racial barriers,
and many more. It is the job of educators to be
aware of unique challenges that could stand in
the way of their students, educate themselves on
the topic and further work to help dismantle the
barrier. Education should be accessible to all.
Our writers offer a plethora of perspectives surrounding this very broad theme with each article,
poetry piece or visual illustration leaving a lasting impact on the viewer. Isabel Napier speaks to her firsthand observations of barriers in a Developmental Disabilities classroom, giving many of the barriers
that will be touched on in this issue a great deal of real life context. Imani King uses spoken word
to engage the reader in the inner workings of a pre-service teacher’s mind while Nicole CummingsMorgan tackles these issues from the opposite viewpoint: the student. Julia Pape and Jonathan Silver
both use visual aids to add yet another dimension to the way that one view’s educational barriers.
Authors Correnda Downey, Fatima Habib, Jean Kim and Chelsea Anthony all shed light on cultural
and racial barriers such as lack of representation and inclusion in curriculum. As you continue through
the magazine, Vittoria Tesoro, Mehak Jamil and Taylor Schultz all speak to different methods and
programs in place to help dismantle barriers and make the future of schooling more accessible. Ali
Raza Hasan Ali and Sofia F.L. end this issue on a high, touching on how to ensure you are positively
impacting your mental health in the daunting world of university, and how to provide psychological
first aid in the instance that someone may need it. All of these pieces help to create a cohesive and whole
issue that does what many would deem a difficult task; bringing light to not only one accessibility
issue, but to the various important barriers that we as future educators play a large part in helping to
overcome.
For this issue, Hey, Teach! sat down with Professor Jonathan Hamilton-Diabo to discuss this
topic through an Indigenous lense. Professor Hamilton-Diabo, formerly the Director of Indigenous
Initiatives and now a Special Advisor on Indigenous Matters as well as a Professor in the Vic One
Education Stream, shares his thoughts on the path to making schooling more barrier free and accessible
for all, noting that this is not an overnight fix, and one that we all need to take part in.
A massive thank-you to all of those who submitted to our issue; our editing and productions
teams, and our wonderful executive committee. This magazine would not be nearly as impactful or
coherent without the contributions of you all. And thank you to our readers, you give us a platform
to deeply dive into education related issues and topics in hope of spreading awareness and further
developing strong teaching philosophies. Happy Reading!
Sincerely,
Jessica Allan
Editor-in-Chief
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GET TO KNOW YOUR WRITERS

What academic/school related advice
would you give your past self?
Julia Pape: There's more to you than your
grades, relax a little and enjoy being in high
school!
Ali Raza Hasan Ali: Take time out of your
days to take care of yourself. You'll save
yourself a lot of trouble in the long run. The
work will get done, but the time you lose
to health/mental health issues will never be
returned to you.
Isabel Napier: Keep yourself comfortably
busy! I am most productive with a busy
schedule because there is no time for
procrastination. I always make sure to leave
some free time in my week for self care and
social plans as well!
Luosha Ha: Trust your choice and don't push
yourself on to the road that you don't like
just for a 'potentially' better career prospect.
Doing something that you love and good at is
the happiest thing.
Sofia F.L.: Trust yourself! Doubting what you
know will never be helpful.
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What quote gives you inspiration
when you need a little inspiring?
Fatima Habib: Do not let your difficulties
fill you with anxiety. After all it is only on
the darkest nights that the stars shine more
brightly.
Chelsea C. Anthony: "Faith can move
mountains" - Matt 17: 20. It’s a simple one but
really gets the point across when I start to feel
cynical.
Vittoria Tesoro: "Shoot for the moon, even if
you miss you'll land among the stars."
- Les Brown
Nicole Cummings - Morgan: The quote
that gives me inspiration when I’m feeling
somewhat uninspired, comes from Nelson
Mandela, “It always seems impossible until
it’s done.” When I’m feeling overwhelmed,
sluggish, not-in-the-mood-to-move, this quote
reminds me that I need to persevere because
I’ve been here before, and I know when it’s
done, I’ll be good. I wish I could’ve told my
younger self that when I was in high school,
for if I did, I’d be a bit further ahead. No fear,
I’m where I need to be, because I was meant
to be where I am.

S

What’s the best way to relax after a
long, stressful day?

What is your favourite study spot
on campus?

Taylor Schultz: The best way to relax after a
stressful day is to get yourself a big mug of
hot chocolate and watch BuzzFeed Unsolved
with a good friend and/or a dog. Particularly
the Goatman’s Bridge and the Mothman
episodes!

Chelsea C. Anthony: Anywhere with easy
access to food.

Imani King: In my opinion, the best way to
relax from a long, stressful day is to drop
everything that stresses you (school work,
your job, etc.) and treating and taking care
of yourself, such as having bubble tea with a
friend!

Sofia F.L.: The library on the third floor of
Emmanuel College. My favourite spots are
the desks that are near the windows; they're
surrounded by bookshelves and have great
natural light on good days!

Nicole Cummings-Morgan: One of the
best ways to relax after that long, stressful
time… In. My. Backyard! On the deck, with a
lounge chair, a book, and an icy. Cold. Drink.
Nothing beats the feeling of the sun on my
face and the wind moving silently. Deep.
Breath. Outttttttt.
Luosha Ha: Watching movie or going to the
theatre for a musical is the best way to relax.
During that two hours you can experience
another life outside your own.

Correnda Downey: As an educator, the OISE
library is a great spot to study and browse the
immense amount of resources!

Jean Kim: I'll go to EJ Pratt when I really have
to power through hours of work, but I like
Emmanuel for the beauty, peace, and quiet.
Isabel Napier: I like to switch up my study
spot regularly for a change in scenery, but
Gerstein is my go-to library when I have
something big to finish.
Julia Pape: My favourite study spot on
campus is the reading garden outside of E.J.
Pratt. It's a great place to read and get some
fresh air before the winter weather hits.
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Observing
Obstacles:
Barriers in the
DD Classroom
ISABEL NAPIER
Year 3
Human Geography Major
French Language and Education & Society Minor

A

s educators, we must teach to the needs
and interests of our students rather than
to the abstract notion of the students. There is
arguably no environment that this conception
applies to more than the Developmental
Disabilities (DD) classroom. To a heightened
degree, the DD classroom is a mosaic of abilities,
personalities and temperaments which require
educators to maintain constant attention towards
its ever-changing needs. However, drawing on
personal experience as a volunteer in a TDSB DD
classroom, shortcomings in support provided
to DD classrooms limit educators’ ability to
reliably provide each student with the individual
assistance their exceptionalities require.
As I entered Ms. Harrison’s* class for
the first time, pictures of six smiling students
greeted me. Animating them was enthusiastic
chatter from further into the classroom and Ms.
Harrison introduced me to the kids that I would
come to know well in the next six months. I also
began to pick up on the characteristics of their
exceptionalities: Bryan chewed on anything he
found on the ground, Karim required a diaper
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change during bathroom times, and Maia had a
tendency to scream at the top of her lungs when
she became frustrated.

“It became apparent
that understanding the
particularities of each
student was crucial to the
DD classroom.”
There were aspects of care that needed to
be provided to each child in order for them to be
comfortable and for the class to run; difficulty
with self-regulation meant that any discomfort
experienced by Ms. Harrison’s students caused
significant disturbance to the function of the
class and the experience of their peers. Maia’s
frustrated screams, for example, upset her peers
while drawing Ms. Harrison’s attention and
limiting her ability to provide necessary attention
to others.
Even with a small average of five students
in attendance and two employed adults to work
with them (plus a lunch monitor and at least
one volunteer), the classroom was in constant

da

en

motion. There was not a moment of the day
where anyone in the room was idle. Thus,
the main barrier to DD education may be the
precariousness of physical classroom support;
the role of the volunteer is indispensable, yet
the volunteer is not a permanent classroom
fixture. Budget cuts will no doubt exacerbate this
problem as the number of employed teachers is
expected to decrease dramatically.
In my last day of volunteering, Ms.
Harrison shared her concerns about expecting
ten students the following year–the maximum
number of students for Ms. Harrison’s class
type, under the Education Act–which was a
number that seemed far too high if individual
attention is expected in the DD classroom. There
is undue stress being placed on educators in
an educational program model that ignores the
needs of them and their students. If educators
must teach to the needs and interests of our
students rather than to the abstract notion of the
students, when will the educational system do
the same and cater to those who actually exist
within it?
*All names have been changed to respect privacy.
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Will I
Be Able To
Imani King
First Year
English Major

I want to be a teacher.
I want to teach younger people how to pass a piece of paper and how to pass as a good human—
I loved school.
Day in, day out, day 1, day 2: non-semestered nonsense having me accelerate for 10
months straight—
I want to be a teacher.
To let these beautiful kids be themselves,
Enjoy the mandatory school they must go through
I want to make a difference one period at a time.
Now, as a teen with every rhyme I spit I hope I can tell my future pupils about this
My students will come first, my sleep second, and with every second that passes
I will pass another child,
In T-minus 8 years I’ll be teaching teens how to write an essay and how to finish a lab report:
I don’t want them to report to the office every 5 minutes.
Education is a privilege for them and it’s my privilege to teach them,
But I for one, am scared.
Will I be a good teacher?
A 5’2” black woman with Old Navy pixie pants and glasses,
Will smiling get me through this time?
I left high school to go to uni to go back to high school
It’s not mandatory this time
A high school acceptance letter will be harder to receive.
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There’s no feeder anymore: I have to feed myself, while reminding children that
Breakfast is the most important meal of the day.
With the government turning the way it is, I could crumple this blueprint and start over.
Right now, I should be worrying about if I will be able to teach:
What will the job market look like in a few years?
Instead, I’ve been wondering about how my teaching will affect my future students
Will I be able to teach Black History Month without them wincing?
Can I teach them about prose and verse because so far I’m only a pro at writing verses.
You see, I want poetry to pop for them,
That every stanza, every line, has meaning.
And everything I teach, I mean—
I want to be a good teacher
I hope to be a good teacher
But first, I have to learn how to teach and what it means to be a good one.
In the meantime, you can find me at school in my books
With my phone behind them typing away my
sorrows.
Because trust me when I say,
When I teach my English class, and that poetry unit comes in
They won’t even know it was me.
The only question is,
Will that English class run,
Or will it only be running in my head?
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Do You
Know How
SMART I AM?

Julia Pape
First Year
French and English Majors
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Communication is a huge barrier to
education, one that causes many teachers
and classmates to underestimate students
who have difficulties in speaking, reading
or writing in the manner expected by their
teachers.
In this drawing, the phrase “Do
you know how smart I am?” is written
in braille, American Sign Language, and
Arabic. It is also shown in alphabet used to
demonstrate what reading is like for those
with dyslexia. These different writings
are used to represent students who are
visually impaired and hearing impaired.
This also represents new immigrant
students beginning to learn English and
students with learning disabilities.
As educators and aspiring educators,
it is important to understand that
intelligence cannot always be summed up
in plain English.

HEY, TEACH! FALL 2019
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I Find it Hard to Learn
I find it hard to learn when people say I’m slow,
I don’t try to be; sometimes I just don’t know!
I find it hard to learn when my friends are really fast,
It feels like no matter how much I try; I still finish... Dead last!
I find it hard to learn when my teacher is in a rush,
So most of the time if I’m not sure, I keep my questions hush.
I find it hard to learn the things they teach at school,
But at home on the computer, I’m super tech and super cool!
I find it hard to learn English, French and Math.
But my dad says when I have a road map, I find the perfect path!
I find it hard to learn and sit through activities,
But when I get outside to play sports, the kids… Well, they all pick me!
I find it hard to learn and remember all the grammar rules.
But when I get home and help my dad – I can use ALL the power tools!
I find it hard to learn or to write really neat,
like always on the lines, nope! My fingers feel defeat.
I find it hard to learn when people start to say,
“It’s easier to do this”, and try to teach me their way.
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By Nicole Cummings-Morgan
MA-CSE Program

I find it hard to learn when I’m in a BIG classroom.
I usually look around, and hope recess comes soon!
I find it hard to learn to do what others do,
So I try my best and Mommy says, “That’s all I want from you!”
My way of learning is not the same as all the people I know.
My way of learning is just for me, and it will help me as I grow.
So yes, I feel sad when my marks aren’t very high.
But with love, support, and encouragement, I can soar through the sky!
I may not take the road that others may take – no post-secondary education?
No worries, I’ll still do great!
My parents will love me as long as I try—my friends and teachers too.
For with their help I will get by - inspired through and through.
Some teachers, people, children I know,
Think it’s OKAY to call me slow.
Let them go on and say that stuff –
because I know I'm exceptional, I'm a diamond in the rough!
I have nothing to prove to those who don’t know me,
I’ll do my best and learn the way that’s best for me!

Nicole Cummings-Morgan is currently studying child development
and plans to do research on parent involvement in the future.
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The Accessible Icon as a
Barrier to Education
Jonathan Silver
MA-CSE Program

Teachers speak of the “hidden curriculum”, the implicit lessons we teach our students. The signage
around our schools can be a part of this hidden curriculum because signs often carry implicit
messages.

For example, take the International Symbol of Access (ISA), which explicitly indicates where one can
find barrier free access, but implicitly reinforces barriers to education and accessibility because it
focuses on inability instead of ability.
Students (and staff) see the ISA so frequently that the implicit lesson may be entrenched in our brains.
But there is a different accessible icon, which disrupts outmoded ways of thinking and it teaches a
different lesson about disability.
It is important to acknowledge that the Dynamic Symbol of Access (DSA) is far from perfect; not
everyone who requires barrier-free access uses a wheelchair, and not everyone who uses a wheelchair
does so as the icon depicts. But the new icon is meant to be an improvement while still remaining
easy to recognize. The Dynamic Symbol of Access (DSA), (created by the Accessible Icon Project,) is
an improvement to the old icon because it places the focus on the person instead of the wheelchair,
emphasizing their ability. This subtle shift can reframe the way society views and interacts with
persons with different abilities.
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“The Forward Movement” has been working
with schools, colleges, universities, as well as
hospitals and corporations to adopt the new
accessible icon. We have also worked with over
ten municipalities in Ontario to successfully
update their bylaws to mandate the new icon.

permission, of course). Host a parking-lot
painting party to bring your community
together and learn about the lived experiences of
individuals who use barrier-free access. Best of
all, these activities easily fit into the social studies
curriculum.

While current provincial laws require the old
icon be used in several applications, you are free
to use the new icon on wayfinding signs and on
parking lot pavements.

You can visit TheForwardMovement.ca for more
guidance on how to update the accessible icon in
your school.

Of course signs per se do not remove barriers
to access. But they are catalysts for change; they
can help spark discussions and reframe the
conversation around ability, all of which can lead
to tangible improvements.
You can bring the new icon to your school. Work
with your students to affix new way-finding
signs within the school (with your principal’s

And now that you’re thinking about implicit
curriculum, take a look around your school for
other outdated signs teaching outdated lessons
to your students, and think about how you can
work with your students to change those signs.

Jonathan Silver is a co-founder of
TheForwardMovement.ca.
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Barriers to Indigenous Education
FEATURE INTERVIEW WITH PROFESSOR
JONATHAN HAMILTON-DIABO
Feature Interview conducted by
Jessica Allan
Editor-in-Chief
Third Year
History Major, Education & Society and
Indigenous Studies Minor
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Maia Corsame
Senior Editor
Third Year
English Specialist, Book & Media Studies Minor

Jonathan Hamilton-Diabo is a Mohawk Professor at the Victoria College within the University
of Toronto. He has held many roles within the UofT community, starting as a Student
Recruitment Officer at First Nations House and eventually moving into the role of the
Director of Indigenous Initiatives and further roles within Victoria College and Emmanuel
College. He is now an Assistant Professor of Theology and the June Callwood Professor of
Social Justice as well as a Special Advisor on Indigenous Initiatives. Most recently, he has
become a Professor for the Vic One Education Stream.
HEY, TEACH! FALL 2019

Can you give us a little bit more information
about your educational pathways? What
were your fondest memories in elementary,
high school, and/or post-secondary?
I did all my elementary schooling in Kahnawake,
it was a community school in my reserve. I got
involved with some sports there: mainly longdistance running and some basketball. For
running, we had this big trip where we would
travel from Montreal to Six Nations. Going to
Toronto was always a big highlight as well. In
high school I went to Montreal which was a big
shift for me: I didn’t stay on the reserve. I went
to a much smaller school with 300 kids which I
actually enjoyed. Over there, the relationships
were strong, especially within my group. Even
those that were older and younger than me,
we still keep in touch with each other through
Facebook. Then, I went to Concordia University
where I did my first degree. I actually started
in Business and initially thought that was the
path I was headed to. Then I ended up getting
a teaching degree followed by my Master’s in
Theological Studies.

Growing up did you personally experience
any or see any barriers in terms of
education?
I know from my personal standpoint, it would
have been a little different. Education was quite
strong within my family. My grandmother
was a teacher and my father was a Director of
Education. So it was a little different for my
family only because it wasn’t if you went to
University, it was when. However, this was the
first time that I went to school with people who
weren’t Mohawk. Some of the barriers I faced
were related to language (being in Montreal).
Interestingly enough, I grew up in a primarily
English-speaking community and since I’ve
been speaking English my whole life, I really
struggled with speaking French and going to
a school where the vast majority of students
were way more proficient than me. In terms of
some personal barriers, I do remember having
experiences when I was in school. It was largely
around misconceptions about Indigenous people:

ignorant comments were said while people
did not recognize I was Mohawk. It would
be surprising for them if I confronted them
about certain stereotypes. I actually remember
a comment in a photography class about my
community where someone asked, ‘why don’t
we go there to take photographs?’ and the person
directly in front of me said “I don’t know, I don’t
think they’re very nice over there” not realizing I
was from that community. I had to say something
“no, we’re not all like that”. Again, it was the
image of the community and what it was like and
people would make assumptions about it.
People would say things and I think
there was also a part of my life where I was less
vocal, especially if it was with a teacher. I was
more cautious in ‘should I say something back
to them?’. Once, I was asked to lead a Native
studies or Native culture type of course. When I
made some suggestions, someone commented:
‘Well, you know… Isn’t that more like a cult?’. So
as a student you kind of feel somewhat unsure
on how you address this. And in a way, I didn’t.
I kept it quiet because I felt that it was wrong
to speak up. I was really afraid because this
person had power over my education and on my
potential career, so I had to be careful.

Do you think that is a common experience
for Indigenous students?
I would say it can be common. It really depends
where but yes. I think there is again, a lot of
stereotypes about Indigenous people largely people just don’t understand diversity within
the communities. In other settings when
people found out I was Mohawk, there were
stereotypical comments such as: ‘Oh, you can’t
be Mohawk, you don’t look like it!’ or ‘Aren’t
they all on the street?’. It’s around perspectives,
it’s about people not understanding. There are
certain expectations about students if someone
found out that they’re Indigenous. Suddenly,
they become the go-to person as the expert of the
class. Just because someone is Indigenous doesn’t
necessarily mean that they know about their
culture. I’ve encountered students that feel like
they were put in a very uncomfortable position.
HEY, TEACH! FALL 2019
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With your background working at First
Nations House and Director of Initiatives,
do you know of any policies or initiatives
in place to confront these issues and make it
more accessible?

signs unless you walk into a building where
Indigenous Studies are located.

Well, there have been a number of strategies
that have been underway, so we’ve seen some
things change over time. One example would be
changes at convocation at UofT: it is opened with
a land acknowledgment statement that’s been
developed and adopted by the institution. There
have been other strategies around workshops and
trainings at the request of many students. We’ve
started seeing the incorporation of Indigenous
knowledge in courses and curriculum. There is
also more hiring of Indigenous faculty. There
have been some strategies put into place to
support the hiring of faculty and staff; one
initiative was the availability of funding. This
doesn’t mean that it just opens a door and
Indigenous people come in, there has to be a
change of culture, a change in thinking. It’s not
that Indigenous people have to fit, the institution
has to make changes.

There’s a lot of work that’s been happening,
however there is also more work that needs
to be done. In my perspective, it will continue
even after I’m retired. This is long-term. It’s
not just about the learning, it's about how you
can become engaged and build relationships,
individually or collectively, there is progress,
however not at the speed that some people would
want to see. But, we need to be cautious of going
too fast because we might do something that is
either not sustainable or rather, actually causes
more harm. So, the engagement of Indigenous
voices is needed to move everything along.

Are there any initiatives or things you
would like to see implemented that haven’t
been already?
I think there’s a lot of work that needs to be
done and this isn’t a process that’s going to
happen overnight. One is looking to undo over
a hundred years of residential schools - there
are lasting effects on many communities. What
has to change is thinking, what has to change is
perspectives, what also has to change is a shift
in power - meaning something has to be given
up for inclusion to happen. People think about
closing the gap and that it’ll bring the community
up to the same level, but it doesn’t work that way.
Something has to be given up for that to happen.
I would obviously love to see more Indigenous
faculty and staff in all different fields of the
University. I’d like to see more students in other
areas where we have very limited numbers. I'd
also like to be able to see some visible signs that
community does exist. If you walk through our
institutions over here at UofT, there are no visible
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Are there any final thoughts or things you
would like to share?

"People think about
closing the gap and
that it’ll bring the
community up to
the same level, but it
doesn’t work that way.
Something has to be
given up for that to
happen."

Final Thoughts from the Interviewers
Conducting this interview with Professor Hamilton-Diabo brought forth the opportunity to gain
more insight into not only Indigenous education but also Indigenous culture as a whole. The many
barriers that Indigenous students today face were highlighted by Professor Hamilton-Diabo as he
spoke to a lack of representation in staffing as well as the many mainstream misconceptions and
assumptions that are made by society about Indigenous communities. He places a strong emphasis
on relationships - between the students themselves, between the students and the teacher, and
between the student and their community. He stresses that it is through these relationships that we
as a society can move forward to make education a more acceptable and welcoming venture for all
students. Relationships need to be built both individually and collectively to move forward.
From this experience, we gained an important perspective on Canada’s educational
system that reminds us of its imperfections when it comes to diversity and curriculum. After this
interview, it is evident more than ever that the education system needs to further improve in terms
of inclusivity. He does leave us with a sense of hope though, as he shared that there has been a
considerable amount of work being done to decrease these barriers and make education a more
acceptable and welcoming venture for all students, regardless of cultural background. This is a long
term commitment, as Professor Hamilton-Diabo also stated , that cannot just be seen as “flavor of the
month”; it is one that needs to be continuously pushed before we can see any huge progress.
HEY, TEACH! FALL 2019
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Exclusion Among Diversity:
A Reflection on Personal
Classroom Experiences
Correnda Downey
Second Year
Master of Arts in Child Study &
Education

I went to an elementary school on the east end of
Toronto with a diverse student population. Every year a teacher would throw a “culture day”
wherein students were expected to bring in a
dish showcasing their ethnicity.
I am a Black-Canadian…
I never brought in anything.
To unpack what being a Black-Canadian means,
within this piece I define the identity as an individual whose family, generationally, tenaciously
disseminated enslavement. Every year teachers
would prompt me with questions like, “Well,
where is your mom from?” I would inform them
she was from Nova Scotia, as the Maritimes were
seen as a place of freedom from enslavement. Immediately my teachers would state, “But what’s
your background?” as if the statement would
clarify my misunderstanding of the question. It
wasn’t the case that I did not comprehend the
question it was rather the question misunderstood my history.

“But what’s your background?”
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I draw on this experience to shine light on two
concerns: acknowledgement of Black-Canadians’
identities and experiences of exclusion among the
celebration of diversity. It is important educators
create safe spaces for students to feel recognized
within their classrooms, especially during acts
of inclusion. The concept of exclusion among
diversity is not one that has gone without embarkment (Weinstein & Tomlinson-Clarke, 2003;
Bonilla-Silva; 2006; Egbo, 2011). However, it is a
concept often separated from the fight to dismantle inequities. This separation, rooted in awareness, is made significantly smaller if you obtain
racial and ethnic literacy (Weinstein & Tomlinson-Clarke, 2003; Egbo, 2011).

“ [...] however we must acknowledge acts of “inclusion”
which perpetuate inequity.”
We can celebrate diversity; however we must acknowledge acts of “inclusion” which perpetuate
inequity. Every student deserves to be acknowledged. We must challenge ourselves, as educators, to be mindful of actions that may hinder the
very goal we look to accomplish.

References
Bonilla-Silva, E. (2006). Racism without racists: Color-blind
racism and the persistence of racial inequality in the United
States. Rowman & Littlefield Publishers.
Egbo, B. (2011) What Should Preservice Teachers Know
about Race and Diversity? Exploring a
Critical Knowledge-Base for Teaching in 21st Century Canadian Classrooms. Journal of
Contemporary Issues in Education, 6, (2), 23-37.
Weinstein, M. & Tomlinson-Clarke, S. (2003). Culturally
responsive classroom management: awareness into action.
Theory into Practice, 42(4), 269-277.

Canada is an extremely multicultural country,

and Ontario is perhaps among its most diverse
provinces. As such, the acceptance of diversity
in Canada is critical, not just for new immigrants
but for all Canadians to benefit from one another
and thrive in the midst of this diverse population. Cultural barriers are commonly formed
unnecessarily in education settings and there are
many ways that teachers can prevent these barriers. For instance, creating culturally inclusive
and encouraging atmospheres and being flexible
to accommodate cultural differences encourages
students to celebrate their unique diversity.
One way in which teachers can nurture cultural diversity in schools is by giving students the
chance to share their cultural experiences, thereby celebrating what makes each of us unique. Often, cultural barriers are a result of ignorance. As
such, it is important for students to have a forum
to learn about and share their own culture, customs, celebrations and traditions to break down
those barriers. I fondly remember a grade two
teacher I had who encouraged “Cultural Day”
once a month in which each student brought in
food that reflected their culture and shared an
important custom. This fostered awareness of the
incredible diversity that existed in the microcosm
society of the classroom. It also led to a greater
sense of unity amongst the students as various
cultural similarities were discovered. Thus, by
giving students the chance to share their cultural
traditions and learn about others, teachers are
allowing students to become more informed, tolerant citizens while also building their self-confidence. This is particularly important for new
immigrants who do not feel they have to completely assimilate with society to adapt to their
new surroundings.
Teachers can also remove cultural barriers in
schools by being flexible with regards to individual differences among students. Each culture
or religion is very unique, and teachers need to

Removing Cultural
Barriers in Education
Fatima Habib
Fourth Year
French Language Learning Major
Education & Society and Near &
Middle Eastern Civilizations Minor
be open to the possibility of accommodating the
differences that different students’ backgrounds
may present. For example, as a Muslim girl, I
cannot swim in public places; as such, I was very
grateful to teachers who understood this and
allowed me to use this time in physical education
class to participate in a skating class offered in
the same recreation centre. Although teachers often do not have the ability to offer such “perfect”
alternatives, they can still provide such students
with other classroom jobs or allow them to volunteer in other classrooms so that they are maximizing their time at school and not being isolated.
By making such accommodations, teachers are
respecting students’ differences, without making
them feel forced to conform and “give up” their
own identity.
In conclusion, respecting cultural diversity can be
achieved in our school system through carefully
selecting inclusive units of study, allowing a forum to share and celebrate different cultures, and
accommodating cultural differences. By genuinely respecting and appreciating cultural differences, teachers model the kind of tolerance and
mutual respect necessary to live harmoniously
in society and overcome the barrier often created
between students in education.
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A Comparison Between
the Racial Equity
Policies Composed by
the TDSB and the HRSB
Luosha Ha
Third Year
Psychology Major
Education & Society and Sociology Minor

Canada, a country built by people from vari-

ous cultures, enjoys the benefits of diversity but
it also has to address issues that come with it,
such as ongoing racial inequality. The Canadian
education system now acknowledges the issue
of racial inequality and works to reduce its impact. To do this, many school boards around the
country have composed policies that address the
issue, Toronto District School Board (TDSB) and
Halifax Regional School Board (HRSB) are great
examples. How do these policies compare?
The two school boards both state very
clearly that racial inequality exists in schools;
however, the TDSB goes further than that by
stating that inequality is harmful for the development and learning of students, which is
not acknowledged by the HRSB. However, the
HRSB mentions that the origin of inequality is
imbedded in the country’s history, which is also
an important statement.The TDSB gives a more
comprehensive acknowledgement of the range
of different inequality issues which includes
inequality based on socioeconomic class, linguistic origin, disability, age and so on. On the other
hand, the HRSB only focuses on reducing racial
inequality.
In terms of the target groups that the policies intend to protect, the TDSB policy is more
inclusive as it includes eleven different groups
ranging from students and teachers to parents
and community stakeholders. On the other hand,
the HRSB does not include as much diversity of
groups in its policy. They emphasize the importance of equal treatment of African-Canadian
and Indigenous students. Other racial minority
groups are excluded. This can be seen as a form
of discrimination itself, emphasizing policy for
one racial group but neglecting to explicitly men-
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tion others. However, the policy does mention
the idea of ensuring equality for adult learners,
which is missing from the TDSB policy.
Both policies agree that it is important
to train teachers and staff with racial inequality
in mind; however, the two school boards have
different foci. While the TDSB asks its teachers to
understand the feelings and needs of the students
who are vulnerable to unequal treatment, the
HRSB suggests that staff should be trained to be
able to identify inequality issues. One statement
that is presented only by the TDSB is that “hiring
and promotion practices are anti-oppressive, and
bias-free” (Toronto School Board Equity Policy,
2018, 7). However, only the training for curriculum development teams is recognized by the
HRSB policy.
Both school boards construct policies
around curriculum and teaching styles to ensure
that they consider racial equality throughout the
learning process. One aspect that they emphasize
is learner’s first language. The HRSB identifies
language as a powerful component of a student’s learning process that should be respected
throughout the curriculum. The TDSB also sees
the significance of a student’s first language
in terms of solving potential barriers in learning. Where the TDSB requires the curriculum
to promote students’ literacy in at least one of
Canada’s two official languages, the HRSB lacks
explicit policy statements in this area. However,
the HRSB does explicitly ask for teachers to consider teaching styles that match with students’
language and cultural experiences. Additionally,
only the TDSB states that the curriculum should
reflect the idea of equity by teaching students to
recognize the impact of inequality and challenge
unequal practices.
Both the TDSB and the HRSB attach importance to the updating of their policies, which
increases their accountability and transparency.
The TDSB however, has a more comprehensive
plan that suggests annual equity reports, annual
board improvement plans and school improvement plans.
In conclusion, the two policies cover a
comprehensive range of topics that address racial
inequality in schools and provide guidelines to
reduce these inequalities but also difere in some
key areas. What are the implications of these differences.

Representation
Matters: Curriculum
as a Mirror and a
Microphone
Jean Kim
Second Year
English Major
Education & Society and
Psychology Minor

Sitting in my Canadian Literature lecture, I was writing

vigorously. I was writing not just notes on the text but
stories: stories about my family, about my parents’ journeys
as immigrants, and about my experience as a Korean-Canadian. For the first time, I was studying East Asian authors
in school. These texts not only portrayed the life of immigrants but also illuminated their descendants and what it
meant to be a first-generation Canadian.

I had not realized that my story
could be included in the
curriculum. Reading about
characters with similar
experiences was a form of
validation and empowerment.
Furthermore, it enabled me to engage with the material
in new ways. Being able to relate to the text allowed me
to contribute to discussions with my own experiences. I
understood where the author was coming from and what
they wanted to express. Unfortunately, I was accustomed to
perceiving literature as works written by Western authors.
I was mainly taught texts that focused on “The American
Dream” or were set in small Prairie towns. I was distanced
from these stories. I did not fully realize the gap between
what I was studying and what I was experiencing until I
read a piece that I could wholeheartedly relate to.

The barrier of representation permeates throughout
the curriculum. In social studies, students learn about primarily Eurocentric issues and perspectives. In subjects such
as science, music, and art, students mainly learn about the
contributions of male Western figures. If the texts that students encounter consistently fail to recognize their cultural
experiences, they face barriers in engaging with the material. Therefore, educators must be aware of these issues and
seek to create curricula that is representative and inclusive.
Curriculum should act as both a mirror and a microphone
that allows students to see themselves in what they study
while simultaneously encouraging them to share their own
perspectives.
Last year, I volunteered at a school where the
population was predominantly composed of students from
minority groups, mainly African-Canadian. Their literature
curriculum included student-selected texts from authors
of African descent. I also worked with the French teacher to teach them a song that celebrated African heritage.
These projects allowed for curriculum to be a mirror.
Furthermore, students performed a spoken word about the
stereotypes and misconceptions they faced due to superficial traits such as the clothes they wore and the colour of
their skin. As the piece was an adaption of a spoken word
written for male students, their teachers helped them add
female experiences. This is an example of curriculum as
a microphone; empowering students to add their voices
to the discussion. Furthermore, after reading stories from
people like me, I was inspired to write stories about my
own heritage. Thus, when curriculum acts as a mirror, it
can serve as a microphone at the same time.
Adding diverse representation should not be a
diversion from the norm.

For curriculum to truly be a
mirror and microphone for all
students, diversity cannot be
taught as a separate “unit”.
Neither should it just be sprinkled onto what exists curently—giving the illusion of inclusivity by tokenizing certain
figures or aspects of different cultures. The norm must
represent the reality of diversity and be changed from
Eurocentric, colonialist, and male-dominated perspectives.
The barrier of representation must be addressed so that
students can have equal access to curricular content, learn
about the voices and work of people like them, and feel
able to add their own.
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A Rare Ghost
Chelsea C. Anthony · Third Year · Political Science and Neuroscience Major

I

n my first year of undergraduate studies
as a pre-med student, I took a sociology course
on a whim to fulfill my breadth requirement. I
was sure it would be an easy introductory course
where I could miss a fair amount of lectures and
still come out with a good grade. Whether or
not this was the case, I never found out because,
I found myself attending most lectures. The
reason for this—I admitted to myself much
later as I waited for the professor during office
hours—was not born only from my new-found
appreciation for the course content. Rather, I
found the professor to be a rarity, one that did
not fit into any of my preconceived definitions
of university experience. As such, I found myself
deeply inspired by my brief encounters with her
time and time again—so much so that I didn’t
realize I had been searching for her ever since.
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Years later on a particularly stressful day, I
found her. This time, in a much shorter, younger,
and masculine form. Still, the semblance between
this International Relations TA and my Sociology
professor struck me to the core. At the time, I
HEY, TEACH! FALL 2019

was stunned into silence. Even now, after several
weeks, I find it difficult to understand much less
articulate why. Coming from my home country,
Nigeria, I had very low expectations in terms of
black visibility among faculty members.
Expectation, in fact, is too strong of a word.
Having a black professor was not a thought I
acknowledged, or dwelled on, or even hoped for.
Perhaps, this was the bittersweet gift of hailing
from an African country. My understanding of
what it truly means to be a “racial minority” is
something I have had to actively learn and
accept in my late adolescence. To be black, I have
always understood. To be black and a minority,
as I see now, is a completely different experience.
One I have long empathised with and at one
point may have even wrongly believed I already
understood.
The lack of black representation among
faculty members is no doubt felt differently by
black students among UofT. I have friends who
have never had a black professor and some who
have had a small but disheartening amount. It
is sad to think that with just one, I count myself
among the latter.
The upshot of this, however, is that I
could never have enough words to share on the
importance of representation on campus. Even
fewer words are available to explain why black
representation in the faculty is important to be
seen and heard by all students.. This is especially
true in a university where it is all too easy to
find yourself anchorless and adrift. As such, the
necessity for diverse counsellors, professors, and
health and wellness professionals can never be

overstated. Regrettably, there are not enough
words to go into this in detail. To truly do
the topic of representation justice, it would
deserve its own write-up.
Instead, I will simply offer these
insights. As I walked out of my tutorial that
evening, I felt significantly lighter than I had
all week. Upon arriving home, as if I had won
a contest, I proudly and jokingly announced
to my sister that my TA was Nigerian. It was,
after all, one-and-a-half more black faculty
members than she has ever had. However, the
bitter truth is I am acutely aware that receiving
representation at university shouldn’t have
to feel like winning the lottery: a game where
few students win and everyone loses.
I am still not completely sure why
I was so stunned when I walked into my
International Relations tutorial that faithful
evening. What I do understand now is that I

was not simply filled with the bewilderment of
someone who had just encountered a rare ghost.
That would be simple enough to wrap my head
around. Rather, my shock manifested more in
the form of the dazed amazement of someone
who had finally won the lottery after years of
trying. My number had been called and I had
not even been aware that I had bought a ticket.
Yet, the truth is, I cannot help but feel that when
I decided on a Neuroscience and Political Science
major a year ago, it had been with the knowledge
that there was little chance of encountering the
elusive feeling I had first encountered in first
year with a purely science-centered degree. I had
been painfully yet joyously proven right in that
IR tutorial. Now months later, as I contemplate
applying to Law School rather than Medical
School, I see very clearly both the harm and good
representation can bring.
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Dismantling Math Anxiety:
How to Help Primary Students
Overcome Math Fears
D

uring my teaching experience, I have
observed primary students face math with frustration
and resistance. Not all students share this tension, yet
those who do experience math anxiety find it difficult
to progress in the subject without feeling overwhelmed
and defeated. As educators, it is our responsibility to
ensure that students not only understand the math
concepts being taught, but also experience a sense of
agency for their own learning. The following two ideas
are visual and active methods implemented in my
math teaching practice that I have used to successfully
teach math to primary students.

Vittoria Tesoro
Second YeaR

Master of Arts in Child Study
and Education
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Clearly identifying the learning goal of the
math lesson is the first method. Having the learning
goal visible and accessible to students allows them
to instantly identify the purpose of the lesson. It is
essential that the learning goal is clearly stated by
using simplified language that young children will
understand and remember. Identifying the learning
goal can take place in many forms. For instance, the
learning goal can be written on the board, displayed
on a math wall, or written on cards and kept in the
classroom as a learning tool. Teachers can identify
the learning goal for the class, however, I find it more
beneficial in having the students help create the
learning goal as this allows them the opportunity to
actively participate in the lesson. A colleague suggested
the practice of “Math Journals” where students can
write down the learning goals instead. They can
brainstorm their own examples in this designated

I have observed that my students approach
math with confidence and anticipation
when presented in the form a game.
space and refer to the concepts throughout the school
year. I have recently implemented this practice and
find that it sets the tone and expectation for the lesson
while providing students access to the information
they are learning in math.
The second method is to turn math into a game
that can be played individually, in partners, or as a
group. This method can transform an intimidating
math lesson into a collaborative and engaging activity
by using flash cards, board games, or online activities.
I have observed that when students encounter math
content in the form of a game as opposed to the
medium of textbook work, students are more eager
and willing to learn the content in order to play the
game. This is important for two reasons: first, math
games allow students to learn new concepts in a less
rigid and more exploratory manner. Second, this
method allows students a hands-on opportunity to
dismantle any anxieties pertaining to the subject of
math. Here, students are actively engaging with math
material in a manner that supports their learning
processes, encourages mistakes, and even strengthens
collaboration when played in groups. I have observed
that my students approach math with confidence and
anticipation when presented in the form of a game.
As an elementary educator, I have observed
how these methods have immensely benefited my
students’ learning and increased the confidence in
those students who initially approached math with
tension and distress. Now, let the math games begin!
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Section \ 23 Programs:_

( Accessing Education
Through Dialectical
Behaviour Therapy (
by Mehak Jamil
Second Year
Master of Teaching, OISE
Junior-Intermediate Division

T

rauma elicits different responses
from different people. Well known treatments
include eclectic trauma therapy and EMDR.
However, some individuals who experience
trauma may also concurrently develop
coping mechanisms like eating disorders,
which require additional treatments, such
as Dialectical Behaviour Therapy (DBT)
in addition to trauma therapy. Therapies
can range from outpatient, such as weekly
appointments at a private practice or centre,
day programs, or inpatient treatment centres,
depending on the severity of symptoms. For
some students, flexible scheduling, distance
learning, or taking a gap year might be feasible.
For students in elementary and secondary
grades who require extensive care, however,
the TDSB’s Section 23 programs provide access
to education while students are in treatment.
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Section 23 programs operate in a variety
of settings, including hospitals, agencies and
mental health centres. They provide students
a support team, comprised of:

• Psychiatric support
• Social work support and family
counselling
• Individual therapy, including CBT and
DBT
• The classroom teacher (Bringas, 2019).

Teachers working in Section 23 programs
are certified by the Ontario College of Teachers
and hold their Additional Qualification (AQ)
in Special Education Part I (Bringas, 2019).
Social work staff are typically on site during

lessons to provide immediate intervention
for students who experience overwhelming
feelings, urges and behaviours during
lessons (Bringas, 2019). Because students in
inpatient programs are typically in crisis and
require this type of immediate intervention,
processing of the underlying trauma is not
introduced until the student gains a greater
level of emotional safety and stability, and
can be phased out of the Section 23 program
and back into a mainstream school. Trauma
therapy is necessary, as it gets to the root
cause of the behaviour, but it is not typically
a major part of the Section 23 program.

to them if they are in crisis or out of their
window of tolerance.

Instead, Section 23 programs typically
utilize DBT, a therapy aimed at reducing
immediate risk behaviours, such as disordered
eating, self-harm, suicide ideation, and other
life threatening responses to the trauma.

Social workers and teachers collaborate with
the students in order to simultaneously work
on their mental health and wellness goals
and their educational goals. While this may
take longer, it is most productive. The onsite
mental health care that Section 23 programs
provide is what allows students to be able to
sit through classes and access their education
and progress along with their peers and the
curriculum standards.

"DBT comprises of four
modules: mindfulness,
emotion regulation, distress
tolerance, and interpersonal
effectiveness."
Each module comprises of a set of basic
acronyms and skills, to help students regulate
their emotions when typical healthy coping
strategies might not be readily available

Key to any type of treatment, including
DBT and trauma therapy, is the therapeutic
relationship. Social workers and teachers
need to view students in Section 23 programs
with a growth mindset. In DBT-speak, they
need to balance the dialectic that underpins
DBT:

“I’m doing the best I can, and I
can do better.”
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The Power of
Vulnerability in
Building Authentic
Connections

Taylor Shulz
Fourth Year English Major
History and Education &
Society Minor

O

ne of the most important lessons that I learned during my time teaching eight grade six classes
in Beijing, China was that my fear of vulnerability was holding me back from building a true connection
with my classes. In overcoming this challenge, I was not only able to begin building a relationship with
my students, but I was also able to experience teaching in a truly authentic way. An important aspect
of teaching that I wanted to focus on when I began the exchange was building a strong relationship
with my students. In my experiences in schools, the teacher-student relationship was at the heart of all
teaching successes. My relationship with my students really impacted all other aspects of my teaching,
from lesson planning, classroom management, and even student well-being and my own well-being.
When I began the exchange, I was determined to establish a set of rules and boundaries in order
to maintain a professional relationship with my students and present myself as an authoritative figure.
What I discovered was that it was really through being myself and being vulnerable that I was able
to build an authentic teacher-student relationship and in fact, sharing who I was with my students
garnered more respect from them than when I was trying to be seen as an authority. Parker Palmer
(2017) states in his book, “Teaching…emerges from one’s inwardness…I project the condition of my
soul onto my students, my subject, and my way of being” (p. 2). This quote resonated with me because
it was the lesson that I learned during my time in Beijing. There was a moment during my teaching in
which I shared an emotional experience with my class. My dad had left after a week-long visit in China
and I was upset after saying goodbye to him before one of my classes. Up until this point I had tried
to keep my emotions out of teaching, thinking that if I remained professional the class would function
more efficiently; that was not the case. As I walked into the class, some of my students noticed that I
was upset and asked me what was wrong. After I explained the situation, they began to open up to
me about their own feelings and I discovered that many of the students in that class were boarding
students and experienced the same situation and emotions. This moment of vulnerability connected
my students and me beyond just a teacher and student relationship and instead formed a community
of support and respect with emotion at the center. By opening up more to my students, letting them
experience other aspects of my personality aside from “Teacher Taylor”, I found that I became happier
and more fulfilled with myself in teaching.
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Moving forward with teaching, the main focus of my philosophy centres around being
authentically myself, allowing myself to be vulnerable with my students if I am to expect the same in
return. Once I started to observe my classes’ temperaments and interests as well as clearly explain to
them that I wanted them to feel comfortable and safe in my class, I felt our dynamics change for the
better. Learning to trust my students opened me up to new ways of teaching, new subject matters, and
allowed me to be a responsible authority figure to my students in a way that was comfortable for all of
us.
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Providing
Psychological
First Aid
Ali Raza Hasan Ali
Fourth Year Psychology Major, Buddhist Psychology &
Mental Health and Education & Society Minor

Providing Psychological First Aid is a daunting task, especially when the stakes are high, such as
during exam season. It is quite common to try and provide support in the manner that you received
growing up, but this is not necessarily the best strategy. Here are 5 steps to follow when attempting to
provide support to another person:

1.

Provide safety via stabilizing and comforting the person. This can include asking the person to focus on
their breath or an environmental stimulus. Ensure the person is well-fed, hydrated, and that they feel
grounded in experiencing their emotions.

2.

Provide support through information and practical advice. A person in crisis may benefit from going
over the current situation in a third-person perspective. They may also require practical support such
as help booking an Uber or finding their medication. Be sure not to overstep the limits of the situation
and maintain the boundaries set by both parties.

3.

Help the person connect with their social group. A person experiencing grief will often spend time
ruminating and grieving alone, thus prolonging the healing process. Ensuring that they are regularly
connecting with someone they care about will prevent this isolation from occurring.

4.

Help the person find a coping strategy that works for them. Powerful emotions often leave affective
imprints on a person for a long period of time; finding a coping strategy is necessary so that these
emotions can be managed in a healthy manner. Exercise, music, art, and hobbies are all examples of
coping strategies that can engage larger-than-life emotions.

5.

Help the person find professional help. There is a limit to what you can do as a non-professional and
identifying that limit can be the best thing you can do for a person in pain. Encouraging and assisting
the person in finding a local professional, such as a social worker, psychologist, psychotherapist, or
psychological associate, will prevent you from stepping out of your capacity as a supporting person.
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You Can

CHOOSE
CHOOSE

Between

SLEEP and STUDYING
in UNIVERSITY

Sofia F.L.
Second Year
Archaeology Specialist /
Material Culture Minor

I always knew that university would
be challenging, but I never expected the level of
stress that would surround it. I studied harder
than I ever had during my first exam season of
university. I took notes, made online flash cards,
and pulled near all-nighters. That was the first
time I really felt like a university student. This
was exactly how it was supposed to feel like all
the time.
I was riddled with anxiety when I started
school. I was too scared to speak in class, often
cried before even beginning my assignments,
and felt pressured to be perfect. Everything the
teachers said was true: the loads of work, lack
of time, and massive amounts of caffeine being
ingested were daily occurrences. Perhaps it was
due to the process of adapting, but the thoughts

31

HEY, TEACH! FALL 2019

running through my head were “the teachers
warned you,” and “this bad mark means you
don’t belong here.” These weren’t new, organic
thoughts, but things I had heard before I had
even started university. The preparation I was
given consisted of teachers “warning” students
about how hard it would be, and I certainly came
into school with the expectation of struggling.
It goes without saying that the damage
caused by negative expectations can be severe.
Student mental health is a concern now more
than ever, and I believe part of the damage comes
from the university environment that has been
built up by others as competitive, cutthroat and
actively distressing. This mentality is meant to
push students to be their best, motivated by the
consequence of failure. In the end, the overstated
difficulty of university only creates an unscalable
wall. If you have tried your best and succeeded,
you are fortunate. If you tried yet failed, that is
simply the way it is. This is highly unbeneficial as
it leaves no room for learning from failures and
acknowledging our successes.

E

Learning is going to be difficult; there
are new concepts to understand, theories to
apply, and time to be managed. There are
going to be long hours of studying and lastminute assignments, but instead of bringing the
negatives to the forefront, we should prepare
students with coping mechanisms, support, and
kind, open discussions about recovering from
academic disappointment. It is entirely possible
to stay positive and healthy throughout school;
it just requires a different type of work: shifting
from the threatening to the welcoming. Instead of
perpetuating negative time management habits
by promoting lack of sleep as part of being a
student, we should emphasize skills that save
time and the importance of maintaining good
health. Changing our perceptions and vocabulary
surrounding difficulty and school stress
could help create a more positive university
environment, one where students come in excited
and ready to learn.
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Final Thoughts
Barriers to Education & Accessibility
is a concept that contains so many
different interpretations and
versions of itself. I believe that
these barriers, no matter how
little, are something that should
be talked about and brought up to
the surface. The moment a barrier
is brought up into awareness is
when it stops being a barrier and
becomes instead, an obstacle that
we as individuals can work to
make better and to eventually
move around. In this issue we
and our writers aim to show the
various barriers that students and
teachers face in education and their
daily lives. Every single person
is an independent character who
experiences these barriers in distinct
ways; no issue is too little or too big
to discuss and our writers want to
share and point out these obstacles
in their own voices.
- JOANNA MAREK
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The theme of this issue of Hey, Teach! is
one that I am incredibly passionate about
and one I think needs to be brought into
important conversations about school
curriculum and educational policy. Each
person faces some type of barrier in their
life, whether it is academic based or not.
It reminds me a lot of the idea of not
judging a book by its cover, because you
don’t know what’s on the inside. Each
person you encounter is facing some
type of battle that you may not know
anything about or fully understand. This
is what makes everyone unique and I am
a very firm believer that there is so much
strength in individuality. I am left with the
overall thought of being kind and open.
Be kind to everyone, you don’t know
what barriers or hurdles they are trying to
overcome and be open, educate yourself
about systemic barriers and ways that you
can help to dismantle them for others.
- JESSICA ALLAN

Our theme for this issue is an important
one that aims to further conversations
concerning barriers in accessibility and
education. From the importance in
destigmatizing outdated accessibility
symbols to the need for diversity and
representation within faculty--one central
idea that is emphasized throughout these
pieces is that barriers come in different
shapes and forms. On the other hand,
this issue does not touch upon every
educational and accessibility barrier
that exists--we've only scratched the
surface. However, in order to tackle these
problems we need to start somewhere,
even if it is through awareness and
recognition at first. I hope this issue
encourages those to think about the
barriers in your surroundings, both the
visible and 'invisible' ones.
- MAIA CORSAME

There continues to be complex,
intertwined, and systemic barriers to
education that excludes students who are
members of certain groups, such as those
based on race or sex. Educators must be
aware of these barriers and work to make
education more accessible to diverse
individuals. Discussions surrounding
these issues must include students' voices
and should be brought into the classroom
as a learning opportunity for teachers and
students alike, rooted in a genuine desire
for equity.
- JEAN KIM

Our theme for this magazine aims to
further discuss the barriers to education
and other avenues of life. Accessibility
goes far beyond just physical barriers.
It also comprises of socio-economic,
psychological, cultural, and social barriers
as well. We aimed to diversify and connect
with many people in this issue as no
greater problem invalidates another’s. I
hope in identifying these barriers people
can learn to be empathetic towards
another and to be comfortable in sharing
a sense of vulnerability with each other.
This is to say, the problem isn’t the person,
but the systemic injustices placed upon
them.
- JAEHYUN LIM
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The staff of Hey, Teach! magazine extend their deepest
gratitude to Victoria College Faculty Advisor
Professor Julia Forgie, the supporting staff of the
office of the princial, and vusac. Thank you.

Hey, Teach! is dedicated to developing the philosophies and
ideas of aspiring teachers.
We’re online at heyteach@utoronto.ca

